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Pupil premium strategy statement – Updated Nov ‘23 

This statement details our school’s use of pupil premium (and recovery premium for the 
2023 to 2024 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Perins School 

Number of pupils in school  1156 

Proportion (%) of pupil premium eligible pupils 10.6% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

Sep 2021- Jul 2024 

Date this statement was published Nov ‘23 

Date on which it will be reviewed July ‘24 

Statement authorised by  

Pupil premium lead A Western 

Governor / Trustee lead K Toms 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £104,535 

Recovery premium funding allocation this academic year £25,944 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£130,497 
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Part A: Pupil premium strategy plan 

Statement of intent 

As an inclusive academy, our intention is to provide an inspirational and inclusive 

teaching and learning environment with outstanding teaching and learning. Our 

ultimate goal is that no child is left behind socially, or academically because of 

disadvantage. We strive to remove the soft bigotry of low expectations, raise lifelong 

aspirations and focus on removing barriers to learning and achieving excellence. Our 

Pupil Premium Plan aims to address the main barriers our children face and through 

rigorous tracking, careful planning and targeted support and intervention, providing all 

children the access and opportunities to enjoy academic success. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Staff awareness of PP learners and strategies for success 

2 Forecast attainment gap for all year groups 

3 Limited parental engagement in school and learning resulting in reduced 
homework completion, a lack of readiness for school and, for some, 
reduced ambition 

4 Overall Progress of PP pupils is lower than Non PP at KS4. 

5 High levels of Social, Emotional, and Mental Health problems. 

6 Gaps in prior learning (increased due to Covid19) 

7 Attendance 

Intended outcomes   

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment among 
disadvantaged pupils across the 
curriculum at the end of KS4, with a focus 
on EBacc subjects.  

By the end of our current plan in 
2024/25, 80% (or more) conversion rate 
for disadvantaged pupils entered for the 
English Baccalaureate (EBacc).  
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2024/25 KS4 outcomes demonstrate that 
disadvantaged pupils achieve: 

• an average progress 8 score that is 0 
or better. 

• 70% to make ‘expected progress’ 
(FFT 50) in E&M.  

Improved reading comprehension among 
disadvantaged pupils across KS3. 

 

Reading comprehension tests 
demonstrate improved comprehension 
skills among disadvantaged pupils and a 
smaller disparity between the scores of 
disadvantaged pupils and their non-
disadvantaged peers. Teachers should 
also have recognised this improvement 
through engagement in lessons, learning 
checks and all other assessment 
opportunities 

Students to have a reading age more in 
line with their biological age and we will 
aim to have a consistent reading level as 
with non-pupil premium students 

Improved Maths progress and attainment 
among disadvantaged pupils across KS3 

Tracking of students entering Y9 will 
demonstrate that the gap has not wid-
ened between entry and end of kS2. 

We will use the Y9 baseline assessment 
to compare decile ranks of PP Vs Non 
PP 

To achieve and sustain improved 
wellbeing for all pupils, including those 
who are disadvantaged. 

Sustained high levels of wellbeing from 
2024/25 demonstrated by: 

• qualitative data from student voice, 
student and parent surveys and 
teacher observations. 

a significant increase in participation in 
enrichment activities, particularly among 
disadvantaged pupils.     

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance from 2024/25 
demonstrated by: 

• the overall absence rate for all pupils 
being no more than 5%, and the at-
tendance gap between disadvan-
taged pupils and their non-disadvan-
taged peers being reduced to negligi-
ble 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 45,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Teaching staff CPD program 
over the course of the year to 
focus on High ratio 
engagement, Effective 
assessment and 
Metacognition 

High quality CPD has been shown to have 
a high impact on the quality of learning. 

Relationships within the classroom are 
evidenced to improve progress of students 
due to a better school environment 

1, 2, 4 

Development of the ‘Progress 
manager’ role and that of the 
deputy to continually 
champion the Pupil Premium 
and ensure that effective 
monitoring and timely 
interventions contribute to 
improved progress 

 

 

https://educationendowmentfoundation.org
.uk/public/files/Publications/ParentalEngag
ement/EEF_Parental_Engagement_Guida
nce_Report.pdf 

 

3,4 

Ensuring that aspirations of 
disadvantaged pupils are high 
and they are supported within 
lessons to achieve these 
goals. 

https://educationendowmentfoundation.org
.uk/education-evidence/teaching-learning-
toolkit/aspiration-interventions 

 

1,5 

Develop effective leadership 
strategies and processes to 
ensure that closing the gap is 
a consistent focus in 
management meetings 

The impact of school leadership on school 
outcomes 

1,4 

Develop and build on a whole 
school reading strategy and 
literacy across the curriculum 

Acquiring disciplinary literacy is key for 
students as they learn new, more complex 
concepts in each subject: Improving 
Literacy in Secondary Schools  

Reading comprehension, vocabulary and 
other literacy skills are heavily linked with 
attainment in maths and English: 

 word-gap.pdf (oup.com.cn) 
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Continued development and 
updating of the school 
independent learning bank on 
Sharepoint that will 
incorporate screencasts 
throughout the curriculum, 
allowing for independent 

Learning how to study independently and 
review and revise previously learnt content 
has a high importance 

https://educationendowmentfoundation.org
.uk/news/eef-blog-how-to-foster-
independent-study-in-key-stage-3 

3,4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://www.waterford.org/education/teacher-student-relationships/
https://educationendowmentfoundation.org.uk/public/files/Publications/ParentalEngagement/EEF_Parental_Engagement_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/ParentalEngagement/EEF_Parental_Engagement_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/ParentalEngagement/EEF_Parental_Engagement_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/ParentalEngagement/EEF_Parental_Engagement_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://dera.ioe.ac.uk/id/eprint/11329/1/DCSF-RR108.pdf
https://dera.ioe.ac.uk/id/eprint/11329/1/DCSF-RR108.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://www.sec-ed.co.uk/best-practice/how-to-teach-and-encourage-independent-study-skills/
https://educationendowmentfoundation.org.uk/news/eef-blog-how-to-foster-independent-study-in-key-stage-3
https://educationendowmentfoundation.org.uk/news/eef-blog-how-to-foster-independent-study-in-key-stage-3
https://educationendowmentfoundation.org.uk/news/eef-blog-how-to-foster-independent-study-in-key-stage-3
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study, revision, revisiting and 
off-site learning if students 
are absent or need to catch 
up. 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 53,240 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Add or delete rows as 
needed. 

  

Engaging with the National 
Tutoring Programme to 
provide a blend of tuition, 
mentoring and school-led 
tutoring for pupils whose 
education has been most 
impacted by the pandemic. A 
significant proportion of the 
pupils who receive tutoring 
will be disadvantaged, 
including those who are high 
attainers.  

Tuition targeted at specific needs and 
knowledge gaps can be an effective method 
to support low attaining pupils or those fall-
ing behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

Evidence suggests that these strategies can 
deliver approximately 5 months additional 
progress 

2,4 

School-Led Tutoring 

This will be internally run and 
centrally organised. All areas 
of the curriculum will be 
approached to offer after-
school sessions for small 
groups (3 to 6) 

DfE school led tutoring guidance 

Independent review of tutoring in 
schools 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

 

1,3,4 

Primary trained teacher on the 
teaching staff body and 
delivering interventions to our 
weakest KS3 students in 
numeracy and literacy as well 
as SALT sessions. 

https://educationendowmentfounda-
tion.org.uk/education-evidence/guidance-re-
ports/literacy-ks3-ks4 

 

https://educationendowmentfounda-
tion.org.uk/projects-and-evaluation/pro-
jects/catch-up-numeracy 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 32,301 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1069886/Updated_School-Led_Tutoring_Guidance_.pdf
https://www.gov.uk/government/publications/independent-review-of-tutoring-in-schools-and-16-to-19-providers/independent-review-of-tutoring-in-schools-phase-1-findings
https://www.gov.uk/government/publications/independent-review-of-tutoring-in-schools-and-16-to-19-providers/independent-review-of-tutoring-in-schools-phase-1-findings
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-numeracy
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-numeracy
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-numeracy
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Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Train a wider staff in mental 
health first aid qualification 

Healthy Minds - EEF 5 

Continue counselling 
provision through alternative 
sources, tackling the increase 
in cost from local partnerships  

Healthy Minds - EEF 5 

SEMH support from external 
services for the most 
vulnerable 

Healthy Minds - EEF 5 

Student services structure to 
further support effective 
communication between 
school and home. FEO roles 
to assist in this area. 

https://educationendowmentfoundation.org
.uk/education-evidence/guidance-
reports/effective-communication 

1, 3, 5, 7 

Inclusion of all students in 
extra-curricular activities, trips 
and other opportunities, 
ensuring that no student is 
left behind because they 
cannot afford to access clubs 
and enrichment activities 

https://www.crimsoneducation.org/uk/blog/
extracurriculars/benefits-of-extracurricular-
activities/ 

 

3,5 

Books and revision guides 
provided to students as part 
of year 11 strategy. To 
facilitate independent study 
and engage parental support. 
EEF suggest +8 months 
progress for metacognition 
and self-regulation. 

Books and revision guides provided to 
students as part of year 11 strategy. To 
facilitate independent study and engage 
parental support. EEF suggest +8 months 
progress for metacognition and self-
regulation. 

3 

   

   

 

Total budgeted cost: £ 130,497 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/developing-healthy-minds-in-teenagers
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/developing-healthy-minds-in-teenagers
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/developing-healthy-minds-in-teenagers
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-communication
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-communication
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-communication
https://www.crimsoneducation.org/uk/blog/extracurriculars/benefits-of-extracurricular-activities/
https://www.crimsoneducation.org/uk/blog/extracurriculars/benefits-of-extracurricular-activities/
https://www.crimsoneducation.org/uk/blog/extracurriculars/benefits-of-extracurricular-activities/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 

academic year.  

 Our 3-year trend for KS4 outcomes is still affected by the Covid years and teacher 

assessed grades (where the attainment gap was reduced significantly). 

The picture that is emerging is one of a growing gap between the Pupil Premium and 

non-Pupil Premium. 

Initial data (KS2) is recently showing our pupil premium cohort as attaining above the 

national average with a scaled score of 102. These students are then CAT tested on 

entry to KS3 which indicates this group of students is significantly below the national 

average (scaled score of 96). We need to investigate more wit this data so that we can 

accurately assume a starting point for these children on entry to KS3. 

You will see from the tables below that for the last 2 years of ‘normal’ data there are 

some significant gains across the board with regards to closing the gap. Without having 3 

years of normal data to start discussing trends, we are limited to just appreciating that we 

have come a long way year on year and from a very poor starting point with results in 

2022. 

 

Summary: 
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KPI 2023 

 

 

 

 

KPI 2022 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

  

 


